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Abstract. Systemic functional linguistics provides a systematic and comprehensive 
approach to examining language use, offering valuable information about the construction of 
meaning in the context of the experiential, interpersonal, and textual metafunctions. This 
framework can be used to examine linguistic features and discourse patterns of the EFL 
textbooks. This study analyzes the linguistic features that go into creating the metafunctions in 
question found in EFL textbooks using systemic functional linguistics. The study specifically 
focused on process types of Transitivity pattern, Mood structure, and nominal group structures. 
Data were taken from two secondary EFL textbooks published in 2013 by two Indonesian 
publisher from which samples of reading passages were chosen purposefully following the topic, 
genre and difficulty, and they were modified into clauses for analysis. After transitivity analysis, 
material process type was mostly used signifying a concern on tangible actions. Furthermore, 
the mood structure predominantly employs declarative structures, indicating comprehensible 
and direct information exchanges. Nominal group analysis indicates that T (Thing) and DT 
(Deictic Thing) types are frequently used, increasing vocabulary with physical references. The 
pedagogical implications of the linguistic features analysis provides tailored teaching-learning 
activities and the useful information for instructional design. 

Keywords: systemic functional linguistics, transitivity, mood; nominal group, textbook. 
 
Даронґ Канґунґ Ієронімус, Реґус Максімус. Розкриття лінгвістичних особли-

востей у підручниках з англійської мови професійного спрямування за допомогою 
системно-функціональної лінгвістики: перехідність, спосіб дієслова та 
структурний аналіз іменних груп. 

Анотація. Системно-функціональна лінгвістика забезпечує системний і комп-

лексний підхід до вивчення мови в ужитку, пропонуючи цінну інформацію про 
конструювання значення в контексті емпіричних, міжособистісних і текстових 
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метафункцій. Ця концепція може бути використано для вивчення лінгвістичних 

особливостей та дискурсивних патернів підручників з англійської мови професійного 
спрямування. У цьому дослідженні за допомогою системно-функціональної лінгвіс-

тики проаналізовано лінгвістичні особливості, які сприяють створенню метафункцій, 
що розглядаються у підручниках з англійської мови професійного спрямування. 

Дослідження зосереджено на типах процесів, пов’язаних із моделями перехідності, 

структурами способу та іменних груп. Матеріалом слугували два підручники для 
середньої школи, видані у 2013 році двома індонезійськими видавництвами. Із цих 

підручників було цілеспрямовано відібрано зразки уривків для читання відповідно до 

теми, жанру та рівня складності, які були модифіковані у речення для аналізу. Після 

аналізу перехідності, з’ясовано, що тип матеріального процесу переважно вживається 

для позначення фокусу на матеріальних діях. Крім того, у структурі способу перева-
жають декларативні структури, що вказує на зрозумілий і прямий обмін інформацією. 

Аналіз іменних груп показує частовживаність типів T (Річ) і DT (Дейктична річ), що 

збільшує словник з посиланнями на фізичні об’єкти. Педагогічне значення аналізу 
лінгвістичних особливостей полягає в тому, що він дає змогу адаптувати навчально-

методичну діяльність і надає корисну інформацію для розробки навчальних мате-

ріалів. 
Ключові слова: системно-функціональна лінгвістика, перехідність, спосіб, 

іменна група, підручник. 

 

Introduction 
 

A textbook gives students a dependable and extensive source of information, 
which is essential for promoting independent learning. It provides a structured 
style that enables individuals to study different subjects on their own and gain 
knowledge and comprehension as they go through the material. Reading and 
understanding textual material stimulates learners to create their own 
independent knowledge as they use their cognitive skills to interpret the 
contained information. Therefore, although Vygotsky's theory highlights the 
need of social interactions in learning activities (Kožuh et al., 2015; Topçiu & 
Myftiu, 2015), it does not discount individuals’ capacity to acquire knowledge 
on their own  (Efendi et al., 2020; Reinders & Balçikanli, 2014). Learners are 
capable of using the resources at their disposal to conduct independent 
learning. One of the best examples of how individuals can independently 
generate information is through learning from a textbook. In this respect, 
textbook is an essential informational resource because they provide learners 
with a well-organized, structured source that they can peruse at their own 
pace. Reading and understanding textual material enables individuals to freely 
create knowledge by using their cognitive capacities to make sense of the text. 

Despite the fact that social interactions remain essential, individuals can 
demonstrate their capacity to acquire new information autonomously in 
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certain situations, employing available resources for self-directed learning. In 
this respect, textbooks become essential resources that promote student 
independence by serving as the main sources of information and direction. 
Textbooks are widely recognized for supporting learning objectives, helping 
teachers organize lessons, and giving students direction. As such, they are 
essential parts of education and crucial for integrating teaching and learning 
processes, evaluating learning goals, providing essential information, and 
promoting meaningful learning experiences that are in line with learning 
goals (Widia et al., 2022; Xiang & Yenika-Agbaw, 2021; Limberg, 2016; Errington 
and Bubna-Litic, 2015; Rahimi & Hassani, 2012; Derakhshan, 2021). 
Additionally, textbooks support critical thinking and analysis, assisting 
students to autonomously interpret, challenge, and synthesize material (Nafisa 
et al., 2021). Textbooks with a well-thought-out framework enable students 
to select a learning path and develop transferable abilities that go beyond 
the classroom. In this sense, textbooks have a dual purpose within the 
constructivist framework, acting as both informational repositories and 
catalysts for the growth of independent and well-rounded learners. Briefly, 
textbooks are widely acknowledged as instructional tools that enable students 
to participate in self-directed learning, broadening their horizons and making a 
substantial contribution to the educational context. 

Systemic Functional Linguistics (SFL) is beneficial for examining the 
English as a Foreign Language (EFL) textbooks. Recent studies have highlighted 
that SFL-based analyses are helpful in revealing registers, unique discourse 
patterns, and high lexical density while also shedding light on linguistic 
nuances and embedded ideological values. Following the ideas of SFL, 
classifying EFL textbooks as a distinct genre, teachers may comprehend them 
as customized teaching resources that frequently include interactive features 
for students (Pilar, 2013; Nagao, 2019; Emilia & Hamied, 2015; Imtihani, 2010). 
Meanwhile, the current study emphasizes the necessity of tailoring EFL 
textbooks to different learner types, taking into account linguistic and cultural 
differences as highlighted in the SFL framework, for a more inclusive learning 
context (Derakhshan, 2021). Adapting EFL textbooks to the aspects in question 
can create a more inclusive learning environment that meets individual needs, 
accommodates a variety of learning styles, and encourages cross-cultural 
understanding, ultimately increasing student engagement and language 
learning effectiveness. Finally, the integration of functional linguistics into the 
EFL textbooks analysis is suggested, with the illumination of genre and register 
features as highlighted by the SFL framework. The SFL analysis benefits 
researchers by helping them understand teachers’ ability in designing 
learning resources that accurately depict language use in everyday situations, 
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guaranteeing a comprehensive and useful basis for proficient English 
communication (Hutasuhut & Harahap, 2021; Kadwa & Alshenqeeti, 2020; 
Troyan et al., 2022; Emilia & Martin, 2023; Jeong et al., 2011; Morton, 2023). In 
this regard, using SFL in textbooks analysis has the potential to improve 
pedagogical strategies for comprehensive language instruction by assisting 
teachers and textbook writers in making well-informed decisions about design. 

Differently, Allen (2015), Nagao (2019), Yanto and Pravitasari (2023) 
emphasized the need for using multimodal texts in EFL textbooks. They 
emphasize the potential of multimodal features – which include audio, visuals, 
and interactive aspects – to accommodate a variety of learning styles and 
improve overall learning comprehension. They acknowledge the impact that 
these elements have on student engagement. Multimedia elements in EFL 
textbooks transcend traditional formats and create a dynamic and engaging 
learning experience that is in line with the modern educational strategies. The 
modern strategies in question should be constructed in such a way that they 
can create a stimulating and participatory environment, which in turn 
improves language learning (Knight, 2015). Meanwhile, Alyousef (2021), Dewi 
et al. (2018), Marfu’ah and Khristianto (2023), Martin (2020), and Troyan et al. 
(2022) emphasized communication competence by strategically incorporating 
grammatical structures that are in line with ideational and interpersonal 
functions under the SFL framework. Teachers’ pedagogical approaches should 
consider the crucial role of grammatical structures to enable learners to 
accurately communicate meaning. In this regard, the scholars focused on the 
significance of grammatical competence and its direct impact in improving 
communicative competence, emphasizing a teaching strategy that unifies 
linguistic structures with meaningful language use. Parallel to this, Cheng 
(2023), Morton (2023), and Pereira (2022) examined how SFL affects language 
teaching and promotes the design of teaching-learning resources. Their 
research corroborates the idea that incorporating SFL into the development of 
instructional materials can improve language teaching (Zhang, 2019). 
Furthermore, Ariawan et al. (2023), Errington and Bubna-Litic (2015), 
Hajhosseini et al. (2016), and Sujatna and Kuswoyo (2023) emphasized the 
significance of including critical thinking elements in EFL textbooks and 
promote the use of an SFL-based framework in the assessment and learning 
resources modification. The SFL-based analysis is helpful for improving 
grammatical structures, multimodal elements, and critical thinking. It also 
helps to create instructional materials that are comprehensive and effective in 
meeting learners’ needs. 

Moving to the theory, SFL views language as a networked system, in 
contrast to transformational and structural traditions, and assigns meaning to 
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lexico-grammatical elements (Cordeiro, 2018; Darong, 2024; Davies, 2014; 
Eggins, 1994; Emilia & Martin, 2023; Halliday, 1985; Hasan, 2014; Martin & 
Zappavigna, 2019; Sun & Wang 2023; Wang and Zhou, 2018; Zhang 2019). With 
a focus on context-based language use and structured as a system of semiotic 
functions, SFL reveals the subtleties of linguistic patterns in instructional 
materials. The ideational/experiential function, which is realized by field, is 
linked to experiences, whereas the tenor category is more concerned with 
participant roles and building social relationships. Concurrently, the mode 
category makes writing coherent by supporting the textual function (Cheng, 
2023; Miller, 2009; Montes et al., 2014; Sun & Wang, 2023; Wang & Zhou, 2018). 
Furthermore, Davies (2014), Eggins (1994), Halliday (1985), and Nagao (2019) 
draw attention to an important relationship between SFL and the register 
categories, showing how field, tenor, and mode collectively reflect the 
metafunctions of SFL inherently. The register category of field, tenor, and 
mode is realized through intentional linguistic choices that conform to the 
intended goal of communication, whether it be conveying information in a 
specific domain (field), creating interpersonal relationships (tenor), or 
structuring discourse for effective communication (mode). The relationship 
deepens our understanding of linguistic structures and their roles by exposing 
language as a dynamic, context-dependent tool. 

Therefore, SFL serves as a significant analytical framework for analyzing 
EFL textbooks, particularly in three main metafunctions: ideational, 
interpersonal, and textual. In the ideational metafunction, textbooks carefully 
select vocabulary and content to reflect learners' experiences and promote 
understanding at various proficiency levels. In order to support learners' 
comprehension and expressive skills, grammatical constructions and lexical 
choices play a crucial role in scaffolding learners' understanding of the world 
(Anggriani et al., 2022; Malkawi & Fareh, 2023; Maya et al., 2020; Hanifa, 2018; 
Hermawati & Silvani, 2023; Jati & Somphithak, 2021; Hardiyanti et al., 2023). 
Meanwhile, the interpersonal metafunction places a strong emphasis on the 
social components of language, helping students navigate through tone, 
manners, and cultural nuances to facilitate successful communication (Pilar, 
2013; Hasan, 2014; Siregar et al., 2021). Additionally, the textual metafunction 
focuses on logically structuring language, assisting students in crafting well-
organized phrases and paragraphs (Farsani et al., 2022; Montes et al., 2014). In 
this context, EFL textbooks incorporate social interaction techniques and 
cultural competency into their interpersonal metafunction. Learners are 
exposed to a variety of interpersonal scenarios, which enhance their 
communicative ability. Concurrently, the textual metafunction emphasizes 
how language is organized, using cohesive strategies and example texts to help 
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students create coherent spoken and written texts. These metafunctions are 
essential for providing EFL students with the tools they need to communicate 
effectively in a variety of social and linguistic contexts (Kaneyasu, 2020; Bangga 
& Doran, 2021; To, 2018; Yang, 2021; Fries, 2001). 

Pushing further, using the clause rank from the transitivity pattern and 
the mood structure, the ideational and interpersonal metafunctions are 
thoroughly analyzed (Rajaeian et al., 2021; Andersen et al., 2018; Bakken & 
Bakken, 2021; Othman, 2020). The clause rank enables a thorough investigation 
of the ways in which instructional materials use language to represent 
experiences and portray social relationships. Teachers can understand the 
intricacy of expressing certain acts or feelings through transitivity, and mood 
offers information about the communication purpose of the content being 
provided (Hermawati & Silvani, 2023; Malkawi & Fareh, 2023; Darong, 2022a). 
Understanding the text's organization and prioritization of information is 
enhanced in textual function analysis, which can be through clause analysis or 
at the lower system such as nominal group structure analysis (Suryadewi et al., 
2018; Daliman, 2019). Shifting from clause rank to group rank, particularly in 
analyzing the textual metafunction, is justified for its detailed advantages. The 
nominal group analysis in question enables a closer investigation of cohesive 
devices, syntactic and lexical decisions, and information structure. This 
approach provides insights into how the text accomplishes coherence, directs 
the reader, and successfully engages them. By emphasizing nominal group 
analysis, the text's stylistic and organizational elements can better be understood, 
leading to a more thorough interpretation of the textual metafunction 
(Damayanti, 2023). Saying it differently, in order to acquire successful 
communication skills, this integrated analysis provides a greater knowledge of 
how the ideational, the interpersonal, and the textual metafunctions operate in 
language teaching materials. Thus, by viewing language as an integrated 
system of lexico-grammatical elements, SFL departs from previous linguistic 
theories. To give language meaning, this theory emphasizes the development 
of distinct connections between grammatical systems and functions. Unlike 
conventional linguistic theories, SFL’s framework highlights the complex 
relationships within language, enhancing linguistic analysis and promoting a 
more thorough comprehension of the subtle and useful nature of language 
structures (Andersen et al., 2018; Othman, 2020). 

To date, using Halliday's Functional Linguistics, research on English as a 
Foreign Language textbooks has the potential to reveal the linguistic features 
reflected in ideational, interpersonal, and textual metafunctions. SFL analysis 
provides an understanding of how language functions in EFL textbooks, going 
beyond grammatical structures. This thorough examination can improve 
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language learning materials and make language learning more successful. In 
this respect, Pan and Zhu (2022) summarize the contributions of SFL to EFL 
textbook analysis; SFL is acknowledged as a suitable framework for scrutinizing 
the systemic functional properties. This acknowledgment places SFL as a 
significant tool for investigating the broader functional facets of language      
use in instructional materials, advancing our knowledge of linguistic 
characteristics and their function in achieving communication goals. 

While previous studies have provided valuable insights into the utilization 
of EFL textbooks, there is a lack of studies examining important linguistic 
features from an SFL perspective, such as the transitivity pattern, mood system, 
and nominal group structure. Concern about linguistic features stems from the 
understanding that they serve significant roles in language teaching and 
learning experiences and as the basis for effective pedagogical interventions. 
Even with the new emphasis on functional language use, cultural and linguistic 
diversity, multimodal texts, and critical thinking abilities in EFL textbook 
design, there are still not enough SFL-based analyses available to inform these 
necessary changes. Thus, there is a clear research gap in EFL textbooks that has 
to be filled to improve language learning outcomes. This can be achieved 
through more SFL-based analysis. Questions arise to investigate this gap: What 
ideational, interpersonal, and textual functions are reflected in the transitivity 
pattern, mood system, and nominal group structure in EFL textbooks? What 
are the pedagogical implications of these linguistic features? 
 

Method 
 
This study belongs to a mixed-method design. A qualitative design 
emphasizing content and textual analysis for transitivity, mood, and nominal 
structure of the texts is used. Regarding the quantitative aspect, numerical data 
may come from counting occurrences of specific linguistic features, calculating 
proportions to identify patterns or differences across texts. To guarantee 
representative samples from different EFL publishers and proficiency levels, 
two secondary EFL textbooks published in 2013 by two Indonesian publishers, 
namely Nusa Ilmu and Horizon (Anonymity), were deliberately chosen. The 
publication year is still relevant due to its usage in the Indonesian context. It 
was a year with a notable publication of English textbooks widely adopted in 
the educational systems, making them representative samples of an analysis. 
Choosing to anonymize the data source is a strategic decision that serves 
multiple purposes. By protecting the privacy and intellectual property of 
publishers and authors, anonymizing the data source ensures that particular 
textbook titles, contents, and publishers are not singled out or scrutinized 
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individually. This method eliminates any potential prejudice or preconceived 
assumptions associated with particular publishers or textbooks, fostering a 
more impartial and universal analysis of EFL materials. Furthermore, anonymity 
encourages a focus on broader patterns, trends, and instructional strategies 
within the EFL education landscape. By keeping the data anonymous, 
researchers are able to draw important conclusions without attributing 
characteristics or weaknesses to particular publishers or textbooks. Anonymity 
improves the reliability and objectivity of the research findings and allows for a 
deeper understanding of the main ideas found in EFL textbooks. 

The intention of choosing the textbooks in question was to capture a wide 
range of instructional resources, enabling a nuanced analysis that takes into 
account various viewpoints and pedagogies for general English EFL teaching. 
Since the textbooks are widely used, this planned selection guarantees that the 
study spans a range of skill levels and pedagogical practices, thereby 
contributing to a better understanding of the dynamics within EFL teaching at 
the senior high school level. In this respect, by providing a comparison of 
linguistic features, content design, and skill integration, the analysis of two EFL 
textbooks helps build innovative, learner-centered instruction. Although this 
analysis is helpful, teachers must adapt and go beyond the textbooks to ensure 
genuinely dynamic and successful EFL teaching practice. The decision to keep 
information about particular textbook titles and content providers anonymous 
highlights the need for a more comprehensive analysis of EFL materials rather 
than a focus on identifying individual publishers. This methodology facilitates 
a more impartial and broadly applicable examination of the principal themes 
and patterns found in EFL textbooks, hence ensuring the overall validity and 
relevance of the research outcomes (Eungoo & Hwang, 2023). 

Considering a cost-effective, less time-consuming, simple operation 
(Golzar et al., 2012), four reading passages having the same achieved 
competence from selected textbooks were chosen using the convenience 
sampling technique, which formed part of the strategy planned to gather data 
for this study. Realizing the useful benefits of efficiency and accessibility in this 
method, the researchers modified the passages to clauses, enabling a more 
thorough linguistic analysis that aligns with the principles of SFL. 

Based on the SFL theory developed by Halliday (1985) and Eggins (1994), 
the analysis concentrated on the passages' ideational/experiential, interpersonal, 
and textual metafunctions of language. Examining transitivity patterns, the 
mood system, and nominal group structure allowed the researchers to gain 
important insights into the language functions, cultural elements, and 
sociological dynamics included in EFL textbooks (see Table 1). In this context, a 
systematic analysis of language structure and function is required to identify 
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the transitivity pattern, mood system, and nominal group structure. Using the 
ideas of material, mental, and relational processes, transitivity patterns – which 
represent the participants and processes in a clause – are found by looking at 
the roles of actors, processes, and goals. Mood elements like Subject, Finite, 
and Predicator are identified in order to examine the mood system, which 
encodes the speaker’s attitude, modality, and message content. Additionally, 
the way language is employed in various settings to create meaning, transmit 
information, and carry out communicative tasks can be revealed by examining 
nominal group structure. 
 
Table 1 
Analytical Frameworks 
 

Focus Goal Element analyzed 
Transitivity Identify the pattern Processes, Participants, 

Circumstances 
Mood Identify moods pattern Declarative, Imperative, 

Interrogative moods 
Nominal 
group 

Examine the Thing, Classifier, 
Epithet, Numerative, 
Qualifier, and Deictic 

The usage of Thing, Classifier, 
Epithet, Numerative, Qualifier, 
and Deictic 

 
Understanding the function of grammar and lexicogrammar in language, 
viewed as a social semiotic system, necessitates SFL. To determine the 
linguistic system of transitivity, mood, and nominal group in SFL, individuals 
must carefully analyze both the structural and functional components of 
language. This analysis is crucial to understanding the nuances of meaning and 
communication in a particular context. 

To improve the objectivity of the findings, the researchers conducted 
independent data analysis, ensuring that each researcher worked 
independently and without external interference. The goal of this strategy was 
to reduce any potential bias resulting from group thinking or shared 
perspectives. Subsequently, the results of independent analyses were 
systematically compared to determine the level of agreement. The researchers 
reached a high degree of agreement through the use of a well-defined coding 
system, frequent contact and discussion sessions, and the establishment of 
unambiguous criteria. The coding system focuses on the transitivity system, 
mood system, and nominal group. The first coding system covers process types, 
participants, and circumstances. The second covers mood types, modality, and 
mood block components. The last coding system covers structure and 
complexity. These procedures not only strengthened the objectivity of the 
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findings but also fostered teamwork, enhancing a meaningful level of 
agreement. An external, unbiased reviewer collaborated with the main coder to 
achieve a consensus, thus enhancing the objectivity of the results. The 
approach of the qualitative study follows the suggestions made by Nowell et al. 
(2017), emphasizing the need to create a traceable decision trail to increase the 
dependability and rigor of the analysis. 
 

Results and Discussion 
 
The SFL framework provides a strong lens for examining the ideational, 
interpersonal, and textual aspects of language functions in reading passages. 
This study explores the ideational, interpersonal, and textual functions realized 
through the register categories of field, tenor, and mode to reveal the complex 
ways in which language creates meaning in the chosen reading passages. As 
such, the researchers illuminate the subtle functions that contribute to the 
overall meaning of the reading passages in EFL textbooks by analyzing how 
linguistic features are used. In this regard, the analysis focused on the 
ideational, interpersonal, and textual functions of the reading passages with 
regard to the register categories of field, tenor, and mode. Figure 1 shows the 
results of the analysis for the two textbooks.  
 
Figure 1 
Transitivity Pattern 
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Data from two EFL textbooks (Figure 1) indicate that material processes, 82 for 
textbook 1 and 62 for textbook 2, are mostly used, followed by existential 
processes (36 for textbook 1 and 27 for textbook 2); and relational processes 
(33 for textbook 1 and 25 for textbook 2). This distribution shows that both 
textbooks place a high priority on using language in real-world contexts and 
depicting actual events and actions, as stated in Eggins (1994) and Darong 
(2022a). Material processes involve real actions performed by the actor. The 
significant prevalence of material processes (144) suggests an emphasis on 
practical language abilities, highlighting real-world applications. The 
incorporation of existential processes implies an endeavor to expand learners' 
vocabulary and increase their comfort level when communicating ideas related 
to identity and existence. Furthermore, the appearance of relational processes 
emphasizes the importance of teaching language structures that represent 
connections and relationships among constituents. The following examples 
depict the process types found in the textbooks. 
 
Table 2 
Material Process 
 

The fisher man went to the seashore 
Actor Material Process Location circumstance 

 
Table 3 
Existential Process 
 

There 
once 

was a man who lived with 
his wife 

in a small hut close 
by the seaside 

 Existential Process Existent Location 
Circumstance 

 
Table 4 
Relational Process 
 

At this thought she was very angry 
Location 
Circumstance 

Carrier  Intensive process Attribute 

  
Overall, the ideational choices in these textbooks reflect a pedagogical strategy 
that emphasizes real-world communication, introduces basic vocabulary, and 
enhances students' comprehension of the connections between words in the 
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English language. These results corroborate previous studies conducted by Jati 
and Somphithak (2021) and Maya et al. (2020), who analyzed material 
processes in a corpus of English language teaching materials. In their studies, 
all researchers agreed that material processes were the most frequently used 
process type, followed by mental processes describing cognitive activity. The 
present study also aligns with the findings of Ellyawati et al. (2023), who 
identified material processes as the most common type in EFL textbooks. 
Although other process types—namely existential, relational, mental, verbal, 
and behavioral—have the potential to guide students’ language learning, the 
material process types identified in the study help students easily navigate real-
world contexts, actual events, and actions.  
 
Figure 2 
Mood Analysis 
 

 
 
Referring to the data in Figure 2, declarative sentences are predominantly used 
in both Textbook 1 (78) and Textbook 2 (69). This suggests that both textbooks 
prioritize providing facts and information. Furthermore, a significant number 
of interrogative sentences are used in both textbooks; however, Textbook 2 has 
a slightly higher frequency of these sentences, indicating a stronger focus on 
promoting inquiry and interactive participation. Both textbooks also include 
imperative statements, which are used to give directions or commands, with 
Textbook 2 containing more of these sentences than Textbook 1. This suggests 
that, while both textbooks provide instructions to some degree, Textbook 2 
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places greater emphasis on giving directions or instructions. In conclusion, the 
evidence points to a shared focus on declarative structures, with notable 
differences in the use of imperative and interrogative structures between the 
two textbooks. The following examples highlight the respective mood systems 
in question. 
 
Table 5 
Declarative mood 
 

Technically an earthquake (also known 
as tremor, quake or temblor) 

is a kind of vibration 
through the earth's 
crust. 

Adjunct 
circumstance 

Subject Finite Complement 

 
Table 6  
Interrogative 
 

What does she want now? 

Wh-Complement Finite Subject Predicator Adjunct 

 
Table 7  
Imperative 
 

So come forth and help me 

Adjunct Predicator Complement 

  

These results are consistent with the findings of Yanto and Pravitasari (2023) 
and Darong (2024), who revealed a significant prevalence of declarative 
sentences in textbooks. Even though declarative constructions were widely 
used, interrogative sentences were often employed for elements like exercises 
and discussion questions (Table 6). However, the findings of the current study 
contrast with those of Ellyawati et al. (2023), who reported a frequent use of 
imperative statements in the Ecovacs Vacuum Robot Deebot Ozmo 920 
manual. Nonetheless, it was discovered that different textbook series employed 
imperatives in subtle ways depending on textbook types, the degree of 
difficulty, and the topics discussed. This study emphasizes continuity with 
previous research by highlighting the widespread use of declarative sentences 
in the interpersonal function across various textbooks, including those 
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designed for English language instruction. Here, declarative structures are used 
to provide clarification and educate the reader.  
 
Figure 3 
Nominal Group Analysis (T: Thing; DT: Deictic Thing; NT: Numeric Thing; ET: 

Epithet Thing; DET: Deictic Epithet Thing; DCT: Deictic Classifier Thing; ET: 

Epithet Thing; CT: Classifier Thing) 
 

 
Data on nominal groups taken from the selected passages are shown in Figure 

3. In total, Thing (T) appears 91 times, Deictic Thing (DT) 60 times, Numeric 
Thing (NT) 49 times, and Epithet Thing (ET) 40 times. In addition to these 

patterns, other combinations also occur: Deictic Epithet Thing (DET) appears 
28 times, Deictic Classifier Thing (DCT) 32 times, Epithet Thing (ET) 40 times, 

and Classifier Thing (CT) 36 times. The preponderance of "T" (Thing) and "DT" 

(Deictic + Thing) nominal group patterns in Textbooks 1 and 2 highlights a 
conscious inclination toward simplicity and clarity in the presentation of 

information. Two patterns that exemplify a focus on simple and direct nominal 
structures include the "T" pattern, which uses a single noun as the main 

element (Table 8), and the "DT" pattern, which uses a determiner and a noun 
(Table 9). The use of these linguistic features reflects a teaching strategy that 

places a high value on reading and comprehension, as illustrated in the 

following examples. 
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Table 8  
T pattern 
 
Earthquake 

Thing (T) 
 
Table 9 
DT Pattern 
 
The Boat 

Deictic 
(D) 

Thing (T) 

His boat 
Deictic 
(D) 

Thing (T) 

 
The textbooks' use of short and concise nominal groups is intended to enhance 
student learning by presenting material in an understandable and accessible 
manner. The frequent use of these patterns reflects a deliberate attempt to 
communicate information simply, thereby promoting comprehension and 
engagement with the instructional content of both textbooks. Additionally, the 
use of T and DT types is crucial for helping students describe objects accurately 
and expand their vocabulary. Furthermore, the widespread use of T and DT 
types in English textbooks suggests that the authors prioritize teaching 
students how to construct noun phrases – a critical component of English 
grammar. 

From a bimodal bilingual perspective, Van Beijsterveldt and van Hell 
(2010) reached similar conclusions when analyzing lexical noun phrases (NPs) 
in narrative and expository EFL texts. They observed consistent patterns in the 
use of NP modifiers, NP-agreement errors, and omissions of required NPs 
among both proficiently signing deaf individuals and those with lower 
proficiency. The findings of their study support the claim made in the current 
research: English textbooks typically focus on teaching and using noun 
phrases, with T and DT types playing a key role in helping students construct 
them. 

Apart from phrase constructions and vocabulary, the widespread usage of 
T (Thing) and DT (Deictic Thing) categories in English as a Foreign Language 
(EFL) textbooks indicates a clear preference for the spoken mode (Darong, 
2022b). In Systemic Functional Linguistics (SFL), language is used to generate 
meaning in a variety of social contexts, and the choices made when selecting 
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linguistic features reflect communicative intents. Thing (T) types are 
commonly found in EFL textbooks because they align with the SFL principle of 
creating cohesive discourse. Additionally, by emphasizing Deictic Thing (DT) 
categories, students are better equipped to explore and communicate meaning 
in spoken discourse by pointing to or describing items in relation to the 
immediate context. From an SFL perspective, the predominance of T and DT 
types (Table 8 and Table 9) in EFL textbooks underscores a pedagogical focus 
on providing students with the linguistic tools needed for effective oral 
communication. This highlights the textbooks' commitment to helping 
students develop practical language skills for communicative contexts. 

When viewed through the lens of SFL, the widespread use of material 
process types in textbooks suggests that language instruction places special 
emphasis on actions and concrete processes. This pedagogical approach 
prioritizes practical application, aiming to enable students to understand and 
communicate concrete actions and occurrences. The present study reflects the 
findings of Maya et al. (2020) and Dewi and Kurniawan (2018), who found that 
the consistent prevalence of material process types in the examined EFL 
textbooks indicated a purposeful preference for concrete objects and events 
over abstract notions. This choice helps students apply their language abilities 
to real-world situations, underscoring the importance of comprehending and 
communicating concrete actions and occurrences. Furthermore, the extensive 
use of declarative phrases (see Table 5) in the examined textbooks highlights a 
pedagogical focus on straightforward communication and unambiguous 
statement-making, particularly in terms of interpersonal function. This 
linguistic choice may be intended to suit academic or informational contexts 
where clarity is essential, equipping students with the tools to communicate 
clearly and coherently. The emphasis on informative language over persuasive 
or negotiative language in EFL instructional materials is supported by the 
findings of Emilia and Hamied (2015) and Linares and Xin (2020), who 
underscore the impact of EFL textbooks on language instruction, particularly 
regarding the clear and direct communication of information. 

Regarding nominal groups, the findings align with previous studies that 
examined EFL textbooks using SFL-based methodologies. The results indicate 
that T- and DT-oriented nominal groups are frequently found in learning 
resources. In this context, Daliman (2019), Damayanti (2023), and Suryadewi et 
al. (2018) analyzed a corpus of academic textbooks from various subjects and 
discovered that one of the most commonly used grammatical structures was 
noun phrases. This suggests that nominal groups are a widely utilized tool in 
EFL textbooks to provide students with precise and comprehensive 
information. Furthermore, the increased prevalence of material process types 
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in the analysis can be attributed to the general use of nominal groups with a T 
and DT orientation, as these specific noun group types are often employed to 
distinguish concrete physical objects and actions. Thus, within the framework 
of SFL, the present study extends and validates previous findings about the 
linguistic elements and practical language use found in EFL textbooks. 

To date, as highlighted by Jati and Somphithak (2021) and Maya et al. 
(2020), the majority of material process types used in the examined English 
textbooks indicate a purposeful emphasis on teaching language connected to 
actions and processes, particularly in formal and written contexts. For example, 
teachers often have students write or utter sentences emphasizing daily 
activities. Since the focus is on activities, students consequently use vocabulary 
related to actions. This has ramifications for language learning and teaching in 
several ways. First, the findings underscore the importance of developing 
language skills for describing procedures and behaviors. This involves 
equipping students with the tools to effectively communicate subtle details 
about how specific actions are performed through the use of verbs and adverbs 
(see Tables 2–4). Second, the results highlight the need to teach vocabulary 
associated with activities and processes, including technical or scientific terms 
required to explain mechanics or procedures. This suggests that language 
teachers should incorporate domain-specific vocabulary into their lesson plans 
to ensure students acquire the language skills necessary for effective 
communication in specialized fields. Lastly, the frequent presence of material 
process types in textbooks emphasizes the importance of improving writing 
skills, particularly in formal or technical writing. This indicates a teaching 
approach focused on helping students articulate their thoughts and present 
information in a structured and formal manner, aligning with the standards of 
academic and technical communication. 

Teachers can leverage these implications for teaching and learning by 
incorporating focused activities into their curricula. For example, it may be 
helpful to design tasks that target the development of language skills related to 
actions and processes, such as creating sentences using appropriate verbs and 
adverbs. Teachers can also implement vocabulary-building exercises to 
introduce students to scientific and technical language. To help students 
enhance their written communication skills, teachers might assign structured 
writing projects that simulate formal or technical writing scenarios (Emilia & 
Hamied, 2015). While material process types are crucial for clear and concise 
communication of information, it is equally important for teachers to 
incorporate activities that promote the expression of emotions, opinions, and 
attitudes. This ensures a comprehensive language-learning process that 
encompasses a wide range of linguistic functions. 
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The considerable pedagogical implications are also evident in the use of 
declarative sentences. This pattern reflects a purposeful teaching strategy that 
emphasizes direct communication and facilitates a clear flow of information. 
These implications extend beyond language structure to the development of 
essential language skills. First, this linguistic tendency highlights the 
prioritization of clarity in communication within the instructional context. By 
emphasizing declarative statements, teachers implicitly promote a language 
style that values precision and direct expression. This approach not only 
addresses the communicative needs of language learners but also aligns with 
the broader concept of efficient language use in everyday contexts. Furthermore, 
given the prevalence of declarative statements (Martin & Zappavigna, 2019; 
Siregar et al., 2023), teaching should focus on enhancing students’ ability to 
communicate facts and information accurately. Students are encouraged to 
express themselves in ways that convey information precisely while adhering to 
grammatical rules. This focus is particularly crucial for academic purposes, 
where accuracy and clarity are paramount. 

The prevalence of declarative phrases in scholarly literature further 
underscores the importance of developing critical language skills. Acquiring 
the ability to understand and evaluate declarative structures is essential for 
effective academic engagement, as students frequently encounter them in 
scholarly texts. This highlights how language learning encompasses higher-
order cognitive skills tied to linguistic structures. Beyond language itself, 
another layer of thought is involved in the explicit teaching of declarative 
statements. Teachers are encouraged to incorporate specific activities into 
their lesson plans, recognizing the significance of declarative statements in 
conveying information and factual claims (Yanto & Pravitasari, 2023; Siregar et 
al., 2021). Such tasks might include using a variety of linguistic forms, such as 
facts, opinions, descriptions, and explanations. Students who receive this type 
of explicit instruction are expected not only to identify declarative phrases but 
also to apply them appropriately in context. 

Essentially, the goal of these all-encompassing instructional strategies is to 
provide students with a thorough understanding of the frequency of 
declarative sentences while also offering clear guidance on their use in various 
contexts. To enhance learners' overall language proficiency and communicative 
competence, these strategies aim to move beyond surface-level comprehension 
and foster a deeper connection between language structure, effective 
communication, and cognitive skills. Ultimately, the impact of emphasizing 
different material process types in English textbooks depends on the specific 
context and learning objectives. Striking a balance between functional language 
skills and a broader range of language functions ensures a comprehensive 
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approach to language learning, equipping students for adaptable and effective 
communication in diverse settings. 

An SFL analysis of the common usage of T (Thing) and DT (Deictic Thing) 
in EFL textbooks highlights a purposeful instructional orientation toward 

concrete, tangible entities, emphasizing real-world applicability. This approach 
prioritizes teaching language in a way that helps students understand and 

express abstract linguistic concepts using real-world examples. The prevalence 
of T and DT types reflects a commitment to equipping students with the tools 

necessary to function and interact successfully in various authentic contexts, 

aligning with the communicative language teaching philosophy. However, it is 
important to recognize potential distinctions in the use of T and DT forms 

between spoken and written modes. The spoken mode requires more distinct 
language functions and structures than written declarative statements, often 

focusing on conversational abilities such as expressing ideas, making requests, 
and engaging in dialogue. A balanced teaching strategy must address the 

differing linguistic demands of spoken and written modes while acknowledging 

the importance of advanced language skills in each context. The primary goal 
remains to provide students with adaptable language skills that extend beyond 

the classroom, enabling effective and practical communication in a variety of 
written and everyday scenarios. 

In conclusion, systemic functional linguistics, with its focus on material 
process types, declarative sentences, and T (Thing) and DT (Deictic Thing) 

forms, serves as a valuable framework for analyzing EFL textbooks. Its 

functional and systemic approach provides insights into contextual language 
use, supporting the development of effective instructional activities for 

practical language skills (Cheng, 2023; Morton, 2023). Teachers should adopt a 
comprehensive approach in classrooms where material process types, 

declarative sentences, and T and DT forms predominate in EFL textbooks. For 
material process types, teachers can implement practical tasks to refine students’ 

language skills. Additionally, organized writing and vocal communication 

exercises can be used to emphasize succinct and clear communication for 
declarative phrases. Exercises aimed at enhancing vocabulary related to 

tangible entities, as represented in T and DT forms, are also essential. 
Therefore, teaching and instructional activities should maintain balance by 

addressing different sentence types and encouraging the use of diverse 
language resources (To, 2018; Troyan et al., 2022). The ultimate goal is to develop 

adaptable language skills that cater to both written and oral communication 

needs. 
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Conclusion 
 
Through transitivity patterns, mood systems, and nominal group analysis, the 
study has provided key insights into the ideational, interpersonal, and textual 
functions reflected in EFL textbooks. The transitivity analysis highlighted the 
ideational function by revealing a preponderance of material processes that 
emphasize concrete acts and procedures. The mood system analysis uncovered 
a predominance of declarative structures, supporting the interpersonal 
function by focusing on straightforward communication. Additionally, the 
examination of nominal groups demonstrated the frequent use of T (Thing) 
and DT (Deictic Thing) categories, which enhance the ideational function by 
providing concrete examples to build vocabulary. 

Despite the fruitful findings and insightful perspectives on the linguistic 
characteristics of EFL textbooks, the present study has certain limitations. As 
the research focused on a specific set of linguistic features, a more 
comprehensive investigation of additional grammatical structures and 
discourse components in EFL materials would be advantageous. Furthermore, 
the study primarily relied on qualitative analysis; incorporating quantitative 
methods could enhance the validity and robustness of future studies. 
Additionally, the research was restricted to a limited collection of textbooks, 
which narrowed the generalizability of the results. Future research could 
expand the scope by analyzing a broader range of textbooks from diverse 
cultural contexts and proficiency levels. Exploring how these linguistic features 
influence students’ language comprehension and acquisition could also 
provide valuable insights for instructional design. Consequently, this study lays 
a foundation for future investigations to deepen the understanding of the 
intricate relationship between linguistic features and instructional applications 
in EFL materials. 
 

Acknowledgments 
 
The authors would like to express their sincere gratitude to the team, editors, 
and anonymous reviewers for their valuable insights and constructive 
feedback. Their input has greatly contributed to the improvement and 
refinement of this manuscript. 
 

Disclosure Statement 
 
The authors reported no potential conflict of interests. 
 



 

Hieronimus Canggung Darong, Maksimus Regus 

28 

References 

Adenan, F. (2001). Systemic Functional Linguistics: Meaning carriers in functional grammar. 
Humaniora, 13(3), 221–232. Retrieved from https://jurnal.ugm.ac.id/jurnal-humaniora/ 
article/view/728 

Allen, C. (2015). Marriages of convenience? Teachers and coursebooks in the digital age. ELT 
Journal, 69(3), 249–263. https://doi.org/10.1093/elt/ccv005 

Alyousef, H. S. (2021). Text cohesion in English scientific texts written by Saudi 
undergraduate dentistry students: A multimodal discourse analysis of textual and 

logical relations in oral biology texts. SAGE Open, 11(3). https://doi.org/10.1177/ 
21582440211032194 

Andersen, T. H., Emilie, A., & Holsting, M. (2018). Clause complexing in Systemic Functional 
Lingustics – towards an alternative description. Functional Lingusitics, 5(10), 1–25. 
https://doi.org/10.1186/s40554-018-0059-7 

Arancón, P. R. (2013). The use of SFL genre theory for the analysis of students’ writing skills 
in ESP. Revista Espanola de Linguistica Aplicada, Extraordinary 1, 245–262.  

Ariawan, S., Kholidi, M. A., & Putra, M. (2023). The level of thinking skills in the reading 
section of efl textbook in Indonesia. VELES: Voices of English Language Education 
Society, 7(1), 117–125. https://doi.org/10.29408/veles.v7i1.7672 

Bakken, J., & Andersson-Bakken, E. (2021). The textbook task as a genre. Journal of 
Curriculum Studies, 53(6), 729–748. https://doi.org/10.1080/00220272.2021.1929499 

Bangga, L. A., & Doran, Y. J. (2021). A systemic functional sketch of material clauses in 
Sundanese. Word, 67(2), 208–233. https://doi.org/10.1080/00437956.2021.1909840 

Cheng, S. (2023). A review of interpersonal metafunction studies in Systemic Functional 
Linguistics (2012-2022). Journal of World Languages, 1–45. https://doi.org/10.1515/jwl-
2023-0026 

Cordeiro, C. M. (2018). Using Systemic Functional Linguistics as method in identifying 
semogenic strategies in intercultural communication. Study of the collocation of “time” 
and “different” by Swedish managers with international management experiences. 
Journal of Intercultural Communication Research, 47(3), 207–225. https://doi.org/ 
10.1080/17475759.2018.1455601 

Daliman, D. (2019). Analisis nominal group experiential pada struktur kalimat bahasa 
Inggris: Kajian tata bahasa fungsional. Apollo Project: Jurnal Ilmiah Program Studi 
Sastra Inggris, 8(1), 1–8. https://doi.org/10.34010/apollo.v8i1.2103 

Damayanti, A. (2023). An analysis of the use of nominal group in Jakarta post online 
newspaper analysis. ELITERATE : Journal of English Linguistics and Literature Studies, 
3(1), 2023.  

Darong, H. C. (2022a). What does Systemic Functional Linguistics say about speech? A 
discourse-semantic analysis. World of Media. Journal of Russian Media and Journalism 
Studies, 4(December), 46–67. https://doi.org/10.47855/jal9020-2022-4 

Darong, H. C. (2022b). Register categories (field, tenor, mode) of the text. LLT Journal: A 
Journal on Language and Language Teaching, 25(2), 572–581. https://doi.org/10.24071/ 
llt.v25i2.4724 

Darong, H. C. (2024). An SFL perspective on EFL textbooks and its pedagogical implications 
in language teaching. XLinguae, 17(1), 94–106. https://doi.org/10.18355/XL.2024.17.01.07 

https://jurnal.ugm.ac.id/jurnal-humaniora/article/view/728
https://jurnal.ugm.ac.id/jurnal-humaniora/article/view/728
https://doi.org/10.1093/elt/ccv005
https://doi.org/10.1177/21582440211032194
https://doi.org/10.1177/21582440211032194
https://doi.org/10.1186/s40554-018-0059-7
https://doi.org/10.29408/veles.v7i1.7672
https://doi.org/10.1080/00220272.2021.1929499
https://doi.org/10.1080/00437956.2021.1909840
https://doi.org/10.1515/jwl-2023-0026
https://doi.org/10.1515/jwl-2023-0026
https://doi.org/10.1080/17475759.2018.1455601
https://doi.org/10.1080/17475759.2018.1455601
https://doi.org/10.34010/apollo.v8i1.2103
https://doi.org/10.47855/jal9020-2022-4
https://doi.org/10.24071/llt.v25i2.4724
https://doi.org/10.24071/llt.v25i2.4724
https://doi.org/10.18355/XL.2024.17.01.07


Unpacking linguistic features in EFL textbooks using systemic functional linguistics: 
Transitivity, Mood, and nominal group structure analysis 

29 

Davies, E. C. (2014). A retrospective view of Systemic Functional Linguistics, with notes from 
a parallel perspective. Functional Linguistics, 1(1), 1–11. https://doi.org/10.1186/2196-
419x-1-4 

Derakhshan, A. (2021). ‘Should textbook images be merely decorative?’: Cultural 
representations in the Iranian EFL national textbook from the semiotic approach 
perspective. Language Teaching Research. https://doi.org/10.1177/1362168821992264 

Efendi, T. A., Nurhidayah, S., & Prihantini, A. F. (2020). An analysis of English textbook 
entitled “English for change” with reference to independent learning curriculum. 
Language and Art Journal, 4(2), 164–176. Retrieved from https://ejournal.unibabwi.ac. 
id/index.php/lunar/article/download/1458/976 

Eggins, S. (1994). An Introduction to Systemic Functional Linguistics. Pinter  
Ellyawati, H. C., Yogatama, A., & Laksmi Tatas, H. (2023). The analysis of linguistics features 

of ecovacs vacuum robot deebot ozmo 920 manual book: A Procedure text. Allure 
Journal, 3(2), 80–87. https://doi.org/10.26877/allure.v3i2.15636 

Emilia, E., & Hamied, F. A. (2015). Systemic Functional Linguistic Genre Pedagogy (SFL GP) 
in a tertiary EFL writing context in Indonesia. TEFLIN Journal - A Publication on the 
Teaching and Learning of English, 26(2), 155. https://doi.org/10.15639/teflinjournal. 
v26i2/155-182 

Emilia, E., & Martin, J. R. (2023). “Learning functional grammar is fun”: A snapshot of 
functional grammar unit at an English education department in Indonesia. Indonesian 
Journal of Applied Linguistics, 13(1), 48–62. https://doi.org/10.17509/ijal.v13i1.58256 

Errington, A., & Bubna-Litic, D. (2015). Management by textbook: The role of textbooks in 
developing critical thinking. Journal of Management Education, 39(6), 774–800. 
https://doi.org/10.1177/1052562915594839 

Eungoo, K., & Hwang, H.-J. (2023). The importance of anonymity and confidentiality for 
conducting survey research. Journal of Research and Publication Ethics, 4(1), 1–7. 
https://doi.org/10.15722/jrpe.4.1.202303.1 

Farsani, D., Lange, T., & Meaney, T. (2022). Gestures, Systemic Functional Linguistics and 
mathematics education. Mind, Culture, and Activity, 29(1), 75–95. https://doi.org/ 
10.1080/10749039.2022.2060260 

Fries, P. H. (2001). Systemic Functional Linguistics: A close relative of French functional 
linguistics? La Linguistique, 37(2), 89. https://doi.org/10.3917/ling.372.0089 

Golzar, J., Noor, S., & Tajik, O. (2012). Convenience sampling. International Journal of 
Education & Language Studies Using, 1(2), 72–77. https://doi.org/10.4135/ 
9781412972024.n551 

Hajhosseini, M., Zandi, S., Hosseini Shabanan, S., & Madani, Y. (2016). Critical thinking and 
social interaction in active learning: A conceptual analysis of class discussion from 
Iranian students’ perspective. Cogent Education, 3(1), 1–9. https://doi.org/10.1080/ 
2331186X.2016.1175051 

Halliday, M. A. K. (1985). Introduction to functional grammar. Edward Arnold.  
Hanifa, R. (2018). EFL published materials: An evaluation of English textbooks for junior 

high school in Indonesia. Advances in Language and Literary Studies, 9(2), 

166. https://doi.org/10.7575/aiac.alls.v.9n.2p.166 
Harahap, I. A., Saragih, A. ., & Zainuddin, Z. . (2022). Text types used in the textbooks: A 

systemic linguistic–based study. Linguistik Terapan, 18(3), 218. https://doi.org/10.24114/ 
lt.v18i3.31395 

https://doi.org/10.1186/2196-419x-1-4
https://doi.org/10.1186/2196-419x-1-4
https://doi.org/10.1177/1362168821992264
https://ejournal.unibabwi.ac.id/index.php/lunar/article/download/1458/976
https://ejournal.unibabwi.ac.id/index.php/lunar/article/download/1458/976
https://doi.org/10.26877/allure.v3i2.15636
https://doi.org/10.15639/teflinjournal.v26i2/155-182
https://doi.org/10.15639/teflinjournal.v26i2/155-182
https://doi.org/10.17509/ijal.v13i1.58256
https://doi.org/10.1177/1052562915594839
https://doi.org/10.15722/jrpe.4.1.202303.1
https://doi.org/10.1080/10749039.2022.2060260
https://doi.org/10.1080/10749039.2022.2060260
https://doi.org/10.3917/ling.372.0089
https://doi.org/10.4135/9781412972024.n551
https://doi.org/10.4135/9781412972024.n551
https://doi.org/10.1080/2331186X.2016.1175051
https://doi.org/10.1080/2331186X.2016.1175051
https://doi.org/10.7575/aiac.alls.v.9n.2p.166
https://doi.org/10.24114/lt.v18i3.31395
https://doi.org/10.24114/lt.v18i3.31395


 

Hieronimus Canggung Darong, Maksimus Regus 

30 

Hardiyanti, S., Setiawan, I., & Sari Oktaviani, F. (2023). Transitivity of president Jokowi’s 
speech text at the G20 event: Systemic Functional Linguistics study. Indonesian 
Journal of EFL and Linguistics, 8(1). http://dx.doi.org/10.21462/ijefl.v8i1.593 

Hasan, R. (2014). Towards a paradigmatic description of context: Systems, metafunctions, 
and semantics. Functional Lingusitics, 1(9), 1–54. Retrieved from http://www.functio-
nallinguistics.com/content/ 

Hermawati, S. P., & Silvani, D. (2023). Types of grammatical elements in Indonesian EFL 
textbook : SFL perspective. Teaching & Learning English In Multicultural Contexts, 
7(2). Retrieved from http://jurnal.unsil.ac.id/index.php/tlemc/index 

Hutasuhut, S., & Harahap, O. V. (2021). Students’ application of Systematic Functional 

Linguistics on EFLs’ blog website. English Journal for Teaching and Learning, 09(02), 
207–220. http://dx.doi.org/10.24952/ee.v9i02.4807 

Imtihani, N. (2010). Genre analysis in the frame of Systemic Functional Linguistics. 
Humaniora, 22(1), 86–93.  

Indah S., N. K., Netra, I. M., & Rajeg, I. M. (2018). The English nominal group structure with 
special reference to John Kerry and Ban Ki-moon’s speech. Humanis, 22, 
84. https://doi.org/10.24843/jh.2018.v22.i02.p12 

Jati, A., & Somphithak, M. (2021). Functional analysis of narrative texts in elementary school 
textbook “fly with English.” Elementary Education Journal, 1(1), 19–28. 
https://doi.org/10.53088/eej.v1i1.149 

Jeong, H., Hashizume, H., Sugiura, M., Sassa, Y., Yokoyama, S., Shiozaki, S., & Kawashima, R. 

(2011). Testing second language oral proficiency in direct and semidirect settings: A 
social-cognitive neuroscience perspective. Language Learning, 61(3), 675–699. 
https://doi.org/10.1111/j.1467-9922.2011.00635.x 

Kadwa, M. S., & Alshenqeeti, H. (2020). The impact of students’ proficiency in English on 
science courses in a foundation year program. International Journal of Linguistics, 
Literature and Translation, 3(11), 55–67. https://doi.org/10.32996/ijllt 

Kaneyasu, M. (2020). Expectations for ‘ natural ’ ways of talking: a context- dependent 
perspective on fixedness in conversation. Discourse Studies, 23(1), 1–18. 
https://doi.org/10.1177/1461445620947934 

Knight, B. A. (2015). Teachers’ use of textbooks in the digital age. Cogent Education, 2(1), 1–10. 

https://doi.org/10.1080/2331186X.2015.1015812 
Kožuh, I., Jeremić, Z., Sarjaš, A., Bele, J. L., Devedžić, V., & Debevc, M. (2015). Social 

presence and interaction in learning environments: The effect on student success. 
Educational Technology and Society, 18(1), 223–236.  

Kusuma, R., Dewi, S., & Kurniawan, E. (2018). Seeing recount from Systemic Functional 
Linguistic Perspective: sine qua non attributes. RETORIKA: Jurnal Ilmu Bahasa, 41(1), 
43–52. https://doi.org/https://doi.org/10.22225/jr.4.1.464.43-52.  

Limberg, H. (2016). Teaching how to apologize : EFL textbooks and pragmatic input. 
Language Teaching Research, 20(6), 700–718. https://doi.org/10.1177/1362168815590695 

Lu, S. (2023). More than words: A multimodal analytical framework for studying the 
subtitling of swearwords. Perspectives: Studies in Translation Theory and 

Practice. https://doi.org/10.1080/0907676X.2023.2268126 
Malkawi, R. J., & Fareh, S. (2023). The role of language in advocacy: An SFL analysis of 

Hanan Ashrawi’s speech on Palestinian rights. Cogent Arts and Humanities, 
10(2). https://doi.org/10.1080/23311983.2023.2276554 

http://dx.doi.org/10.21462/ijefl.v8i1.593
http://www.functionallinguistics.com/content/
http://www.functionallinguistics.com/content/
http://jurnal.unsil.ac.id/index.php/tlemc/index
http://dx.doi.org/10.24952/ee.v9i02.4807
https://doi.org/10.24843/jh.2018.v22.i02.p12
https://doi.org/10.53088/eej.v1i1.149
https://doi.org/10.1111/j.1467-9922.2011.00635.x
https://doi.org/10.32996/ijllt
https://doi.org/10.1177/1461445620947934
https://doi.org/10.1080/2331186X.2015.1015812
https://doi.org/https:/doi.org/10.22225/jr.4.1.464.43-52
https://doi.org/10.1177/1362168815590695
https://doi.org/10.1080/0907676X.2023.2268126
https://doi.org/10.1080/23311983.2023.2276554


Unpacking linguistic features in EFL textbooks using systemic functional linguistics: 
Transitivity, Mood, and nominal group structure analysis 

31 

Marfu’ah, S., & Khristianto, K. (2023). Conjunction analysis of gramatical cohesion on 

Christine Lindop’s bridge and other love stories. JSSH (Jurnal Sains Sosial Dan 
Humaniora), 7(1), 11. https://doi.org/10.30595/jssh.v7i1.16490 

Martin, J. R., & Zappavigna, M. (2019). Embodied meaning: A systemic functional 
perspective on paralanguage. Functional Linguistics, 6(1), 1–33. https://doi.org/ 

10.1186/s40554-018- 0065-9  

Martin, J. R. (2020). Genre and activity: A potential site for dialogue between Systemic 
Functional Linguistics (SFL) and Cultural Historical Activity Theory (CHAT). Mind, 

Culture, and Activity, 00(00), 216–232. https://doi.org/10.1080/10749039.2020.1781898 

Miller, E. R. (2009). Advanced language learning: the contribution of Halliday and Vygotsky. 

International Journal of Bilingual Education and Bilingualism, 12(3), 348–353. 

https://doi.org/10.1080/13670050802149408 
Moncada Linares, S., & Xin, Z.-Y. (2020). Language education and Systemic Functional 

Linguistics. NOBEL: Journal of Literature and Language Teaching, 11(2), 234–249. 

https://doi.org/10.15642/nobel.2020.11.2.234-249 
Montes, P. A., Barboza, A. M., & Olascoaga, A. I. (2014). Systemic Functional Linguistics and 

discourse analysis as alternatives when dealing with texts. Profile, 16(2), 101–116. 

http://dx.doi.org/10.15446/profile.v16n2.38113.  
Morton, T. (2023). Afterword: SFL, theoretical pluralism and content and language 

integration at the levels of curriculum, pedagogy and assessment. International Journal 

of Bilingual Education and Bilingualism, 26(3), 363–368. https://doi.org/10.1080/ 
13670050.2020.1806781 

Nafisa, D., Sukestiyarno, & Hidayah, I. (2021). Critical thinking skill seen from curiosity on 
independent learning assisted by module. Journal of Mathematics Education Research, 

10(2), 168–174. Retrieved from http://journal.unnes.ac.id/sju/index.php/ujmer 

Nagao, A. (2019). The SFL genre-based approach to writing in EFL contexts. Asian-Pacific 
Journal of Second and Foreign Language Education, 4(1). https://doi.org/10.1186/ 

s40862-019-0069-3 

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic analysis : Striving 
to meet the trustworthiness criteria. International Journal of Qualitative Methods, 

16(1), 1–13. https://doi.org/10.1177/1609406917733847 

Nurhadi Maya, A., Eliza, & Safitri, L. (2020). An Analysis of transitivity in reading text for 

second grade students’ of senior high school. ELLTER Journal, 1(2), 8–13. 

https://doi.org/10.22236/ellter.v1i2.5449 
Othman, W. (2020). Causal relations on a cline of explicitness: an SFL perspective. 

Functional Linguistics, 7(1). https://doi.org/10.1186/s40554-020-00071-2 

Pan, M. X., & Zhu, Y. (2022). Researching English language textbooks : A systematic review 
in the Chinese context. Asian-Pacific Journal of Second and Foreign Language 

Education. https://doi.org/10.1186/s40862-022-00156-3 
Pereira, B. G. (2022). Systemic Functional Linguistics and linguistic literacy: Theoretical 

foundations and contributions to teaching. South Florida Journal of Development, 3(3), 

3446–3453. https://doi.org/10.46932/sfjdv3n3-033 
Rahimi, M., & Hassani, M. (2012). Attitude towards EFL textbooks as a predictor of attitude 

towards learning English as a foreign language. Procedia – Social and Behavioral 

Sciences, 31(2011), 66–72. https://doi.org/10.1016/j.sbspro.2011.12.018 

https://doi.org/10.30595/jssh.v7i1.16490
https://doi.org/10.1186/s40554-018-
https://doi.org/10.1186/s40554-018-
https://doi.org/10.1080/10749039.2020.1781898
https://doi.org/10.1080/13670050802149408
https://doi.org/10.15642/nobel.2020.11.2.234-249
http://dx.doi.org/10.15446/profile.v16n2.38113
https://doi.org/10.1080/13670050.2020.1806781
https://doi.org/10.1080/13670050.2020.1806781
http://journal.unnes.ac.id/sju/index.php/ujmer
https://doi.org/10.1186/s40862-019-0069-3
https://doi.org/10.1186/s40862-019-0069-3
https://doi.org/10.1177/1609406917733847
https://doi.org/10.22236/ellter.v1i2.5449
https://doi.org/10.1186/s40554-020-00071-2
https://doi.org/10.1186/s40862-022-00156-3
https://doi.org/10.46932/sfjdv3n3-033
https://doi.org/10.1016/j.sbspro.2011.12.018


 

Hieronimus Canggung Darong, Maksimus Regus 

32 

Rajaeian, P., & Rabbani Yekta, R. (2021). Comparing lexical bundles in hard science lectures; 
A case of native and non-native university lecturers. International Journal of Research 
in English Education, 6(4), 106–127. https://doi.org/10.52547/ijree.6.4.106 

Reinders, H., & Balçikanli, C. (2014). Do classroom textbooks encourage learner autonomy? 
Novitas-Royal, 5(2).  

Siregar, J., Nurlela, Z, T. (2023). An analysis of cohesive devices in EFL students’ essay 
writing. Indonesian Journal of EFL and Linguistics, 8(1), 39–53. Retrieved 
from http://www.indonesian-efl-journal.org/index.php/ijefll/article/view/577/184 

Siregar, Y., Pasaribu, A. N., & Sinambela, E. (2021). An analysis of mood and modality. 
PIONEER: Journal of Language and Literature, 13(2), 302. https://doi.org/10.36841/ 
pioneer.v13i2.1299 

Sujatna, E. T. S., & Kuswoyo, H. (2023). An appraisal perspective on students’ use of 
attitudinal resources in university EFL academic oral presentations. Cogent Arts and 
Humanities, 10(1). https://doi.org/10.1080/23311983.2023.2195728 

Sun, Y., & Wang, Q. (2023). Mapping the field of register studies: A bibliometric analysis. 
SAGE Open, 13(4), 1–17. https://doi.org/10.1177/21582440231218078 

To, V. (2018). Linguistic complexity analysis: A case study of commonly-used textbooks in 
Vietnam. SAGE Open, 8(3). https://doi.org/10.1177/2158244018787586 

Topçiu, M., & Myftiu, J. (2015). Vygotsky theory on social interaction and its influence on the 
development of pre-school children. European Journal of Social Sciences Education 
and Research, 4(1), 172. https://doi.org/10.26417/ejser.v4i1.p172-179 

Troyan, F. J., Harman, R., & Zhang, X. (2022). Critical SFL praxis in teacher education: 
Looking backward and looking forward (Introduction to special issue on Systemic 
Functional Linguistics as critical praxis in teacher education. Language and Education, 
36(3), 294–296. https://doi.org/10.1080/09500782.2021.1960559 

Van Beijsterveldt, L. M., & van Hell, J. (2010). Lexical noun phrases in texts written by deaf 
children and adults with different proficiency levels in sign language. International 
Journal of Bilingual Education and Bilingualism, 13(4), 439–468. https://doi.org/ 
10.1080/13670050903477039 

Wang, Y., & Zhou, Y. (2018). Systemic-Functional Linguistics in China (2010–2016). Word, 
64(1), 9–37. https://doi.org/10.1080/00437956.2018.1427085 

Widia, Y. S., Sudarso, M. S., & Nugraha, S. I. (2022). Analyzing English as a Foreign Language 
(EFL) textbooks from the perspective of Indonesian. Interaction: Jurnal Pendidikan 
Bahasa, 9(1), 109–120.  

Xiang, R., & Yenika-Agbaw, V. (2021). EFL textbooks, culture and power: A critical content 
analysis of EFL textbooks for ethnic Mongols in China. Journal of Multilingual and 
Multicultural Development, 42(4), 327–341. https://doi.org/10.1080/01434632.2019. 
1692024 

Yang, S. (2021). A systemic functional study of the system of modality in Chinese. SAGE 
Open, 11(3). https://doi.org/10.1177/21582440211040075 

Yanto, E. S., & Pravitasari, H. (2023). The realization of interpersonal meaning of spoken 
texts in an EFL international textbook: A Systemic Functional Linguistics perspective. 
Wiralodra English Journal, 7(1), 76–88. https://doi.org/10.31943/wej.v7i1.190 

Zhang, X. (2019). EFL writers’ reconstruction of writing beliefs in a functional linguistics-
based curriculum: What does the trajectory look like? SAGE Open, 
9(2). https://doi.org/10.1177/2158244019853915 

https://doi.org/10.52547/ijree.6.4.106
http://www.indonesian-efl-journal.org/index.php/ijefll/article/view/577/184
https://doi.org/10.36841/pioneer.v13i2.1299
https://doi.org/10.36841/pioneer.v13i2.1299
https://doi.org/10.1080/23311983.2023.2195728
https://doi.org/10.1177/21582440231218078
https://doi.org/10.1177/2158244018787586
https://doi.org/10.26417/ejser.v4i1.p172-179
https://doi.org/10.1080/09500782.2021.1960559
https://doi.org/10.1080/13670050903477039
https://doi.org/10.1080/13670050903477039
https://doi.org/10.1080/00437956.2018.1427085
https://doi.org/10.1080/01434632.2019.1692024
https://doi.org/10.1080/01434632.2019.1692024
https://doi.org/10.1177/21582440211040075
https://doi.org/10.31943/wej.v7i1.190
https://doi.org/10.1177/2158244019853915

